Republic of the Philippines

Bepartment of Education
REGION VI - WESTERN VISAYAS
SCHOOLS DIVISION OF AKLAN

July 8, 2024

DIVISION MEMORANDUM
No. 1+ o8 2024
]

DISSEMINATION OF DEPED ORDER NO. 007 S. 2024RE: POLICY
GUIDELINES ON THE IMPLEMENTATION OF THE REVISED
SCHOOL-BASED MANAGEMENT (SBM) SYSTEM

To: OIC, Office of the Assistant Schools Division Superintendent
Chief Education Supervisors
Education Program Supervisors
Senior/Education Program Specialists
Public Schools District Supervisors/

Principals and Head Teacher-In-Charge of the District

Heads of Public Elementary/Integrated/Secondary Schools
All Others Concerned

1. Please find attached Regional Memorandum No. 581, s. 2024, titled
Dissemination of DepEd Order No. 007 s. 2024re: Policy Guidelines on the

Implementation of the Revised School-Based Management (SBM) System,
which is self-explanatory.

2. Immediate dissemination of this Memorandum is desired.

FOR THE SCHOOLS DIVISION SHPERINTENDENT:

-Charge of the Division

Encl.: As Stated

Reference: RM No. 460, s. 2024

To be indicated in the Perpetual Index

Under the following subjects: = ORIENTATION POLICY ASSESSMENT
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Republic of the Philippines

Bepartment of Education
REGION VI-WESTERN VISAYAS

R
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REGIONAL MEMORANDUM

No. £ 8 1 , s. 2024

DISSEMINATION OF DEPED ORDER NO. 007 S. 2024 RE: POLICY
GUIDELINES ON THE IMPLEMENTATION OF THE REVISED
SCHOOL-BASED MANAGEMENT (SBM) SYSTEM

fo:  Assistant Kegionai Director
Functional Division Chiefs
Schools Division Superintendents
All Others Concerned

1. Attached is DepEd Order No. 007 s. 2024, titled "Policy Guidelines on the
Implementation of the Revised School-Based Management (SBM) System,” which is
self-explanatory.

2. In line with this, Schools Division Offices must ensure that all schools are
properly oriented and acquainted with the new policy through various platforms to
ensure wide dissemination to all concerned.

3. For queries, further information, and technical assistance, contact Dr. Mayleen
Joy V. Farinas, SBM Focal Person of this Office, at mayleenjoy.farinas@deped.gov.ph.

4. Immediate dissemination of and compliance with this Memorandum are desired.

RAMIR/B. UYTICO EdD, CESO Il
Regional Director

Encl.: As stated

Reference: Non e

To be indicated in the Perpetual Index
under the following subjects:

ORIENTATION POLICY ASSESSMENT
M.I#/D0/RM DISSEMINATION OF THE REVISED SCHOOLBASED
MANAGEMENT (S8M) GUIDELINES 7 July 3, 2024

Address: Duran Street, Hoilo City, 5000 T moRo
Telephone Nos: (033) 337-0149: 336-2816

Email Address: regionb@deped.gov.ph
Certificate No. PHP
Wehsite: regionf deped gov.ph ONE
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(Enclosure to DepEd Order No§Q7 | s. 2024
POLICY QUIDELINES O THE IMPLEMENTATION OF THE REVISED

SCHOOL-BASED MANAGEMENT (SBM) SYSTEM
I. RATIONALE

The implementation of the Republic Act (RA) 9155, otherwise known as the Governance

,-#' Boacin Diiinntion At .—-F ‘)M? Prnmﬁpq Airention for dpmfrah!nnn the W:fm of

management and governance at me school level and further recognizes the role of lacal
government units and oilier SIaKenoluers as pariiers in educauvii SEIvice acuveiy.” Tiie
said Republic Act allows for an innovative approach to empower school heads and their
personnel to collaborate with the community in ensuring the 'delivery ot qualty basic
education and achieving improved learning outcomes. School heads, in consuitation
with internal and external stakeholders, are provided the opportunity to address and
decide on issues and concerns directly involving dav-to-dayv school operations.

In 2012 '5 the h.a-;omnpaé- of Bdurcation lﬁm‘a‘ﬂ\ nw\mdad the naram.ﬂh‘m for PYPY‘NQ!'!‘OG

decenu-ahzed decision-making at the school level through the DepEd Order (DO) No.
083, s. 2012, tne fmpiemerniiing Guideiines on ine REVISEU SGWU-DUSER MGiiageieni
{SBM) Framework, Assessment Process, and Tool {APAT). In this policy, SBM, as areform
thrust, was broadened to better highlight the learners as the center of SBM practice and
to encompass the diverse realities of learning contexts uniquely occurring within specific
geographic, social, cultural, economic, political, and environmental make-up in

societies.

i £
Hu’v'-"ﬁv’ﬁ", in the course of institutonalizine QRB'-!’ roarions amﬂ!ammfg‘hnn syana mnﬁggd

Across Regions, Schools Divisions, and Schools, these areas for improvement were
common, yet differendated due o conicxiualized praclices. Fracluoners ati Lae scliool
level contended that its implementation was laden with voluminous and repetitive
documentary requirements resulting in additional tasks assigned to the teaching
personnel. These documentary requirements were used as means of verification to
ascertain the SBM level of practice based on a scoring system. Similarly, the
operationalization of the scoring system became challenging due to the exercise of an

arbitrary approach to determining the cutcome indicators that would support the level

of oractice dad arad h-tr an‘kf\'\‘a

WA prA SA AL e anrrarse

in response io ine Impiemeniation CONCErns, a rEVIEW COILLENCEd 10 ituither identify
other policy issues. In the review, the need to update the SBM framework became
apparent. Recently, innovative education programs, projects, and activities have been
introduced and taken root in the Philippine education system in response to the current

! Department Order (DO} No. 083, s. 2012, Implementing Guidelines on the Revised School-Based |
Management (SBM) Framework, Assessment Process and Tool (APAT)
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o] '} e Frmemmrrrmeirn bmrra ~los hhoses locerad da
gicbal and local trends. Pecple effectivencss framewerlcs have glse been issusd o

complement organization effectiveness in achieving organizational success. These
deveiopmenis jusiified the pursuance ol policy deveiopment.

The updating of the policy provides a definitive understanding that SBM is the gateway
to school effectiveness. The practice of SBM is the preparation phase in which all
schools are given an equitable opportunity to hone their intrinsic motivation to
continuously improve. It is through this aporeciation of the linkage between SBM and
organizational success that schools learn how to endeavor for excellence. Furthermore,

am dle alae
t‘\:a "pua-.%d guvd&kz-‘es 2o B m e &Le Qamma‘-—ne;t s-.t Aéa@n“na n‘n"a}ag’ﬂm s u..u::h

responsibilities and accountabilities in realizing improved learning outcomes.

Another key feature describes a broader appreciation of rewards and recognitions.
While it is a fact that extrinsic rewards and recognitions are aspired by organizations,
the Department also recognizes the importance of organizational introspection as a
strong foundation for sustainable school improvement. SBM is designed to nurture the
intrinsic motivations of schonls which shall eventually open opportunities for extrinsic

rewards.

A revitalized appreoach to the provision of technical assistance is also advocated in
this poiicy. By ciarifying the purpose oi this mechanism, the Department guarantees an
equitable provision of support that is evidence-based, appropriate, and relevant.

With the DepEd Vision, Mission, and Core Values {VMVs) playing an important role in
providing a common goal, all schools shall have access to an attainable long-term

obiective that shall gnide them to reach organizational snccess, regardless of their

varying conditions.
II. SCOPE OF THE POLICY

All public schools in the Philippines shall adopt and implement the revised guidelines
on Scheol-Based Management. This policy covers the scope of the roles and
responsibilities of the Schools Division Offices, Regional Offices, and the Central Office
in ensuring the institutionalization of SBM in all public schools.

All private schools are strongly encouraged to adopt and implement this policy.

III. DEFINITION OF TERMS

hﬂ

'a
!I"

ill‘

peliey, the fellewing terms are defined as fllows;

1. Community Learning Center {CLC} - a physical space to house learning
resources and facilities of a learning program for out-of-school children in)

special cases and adults. It is a venue for face-to-face learning activities and

20of 16
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people’s quality of life?

2. Community of schools {a.k.a. cluster of schools] - a group of schools that are

manaranhically cantionniie and hranioht taoether tn n'ﬁnrn\s lanrnsﬂa onteomes?

[ et = e e e - b e - s

3. Continunons improvement (pracess) - 5 mathadnlogy to continually assess,
analyze, and act on the performance improvement of key processes and service
delivery, fomising on both stakeholder needs and the desired performancet

=

Learner {ounil or stndent! - any individual, regardless of age, sex, gender,
d18ab1hty, ethmmty, culture and rehglon, seekmg basic literacy skills and
functional life skills or support services, and enrolled in basic education to_

" enhance his/her knowledge, skills, and values for the improvement of the quality
of his/her life and develop his/her potentialss

i. Adults - Filipinos ages 18 vears old and above who were not able to begin or
continue basic elementary or secondary education in formal school¢

ii. Out-of-School Children in Special Cases - Children of official school age who
are not enrolled in elementary or secondary school due to special cases such
as economic, geographic, political, cultural, or social barriers, including
learners with disabilities or conditions, indigenous peoples, children in conflict
with the law, learners in emergency situations, and other marginalized sectors’

5. School - an educational mnstitution, mcluding school-based CLCs under the
control and supervision of the Department of Education, undertaking
educational operations with a specific age group of pupiis or studenis pursuing
defined studies and defined levels, receiving instructions from teachers, usually
iocated in a buiiding or group of buiidings in a pardcuiar pnysicai or cyoer siied

A SChool's DasiC miiernal Composiion CoLsSisis of its teaching, tcaciuug-iciaied,
non-teaching personnel, and other internal stakeholders.

6. School-Based Management {SBM]} - the decentralization of decision-making

% Lomm, PO S -1 e 2 ; Lo «n.. A T -
auunnxu] ACin oonuad, avs&v.ncu, and divisicn levels o e individual! SCA;vvlv,

2 Republic Act (RA) No. 9155: Governance of Basic Education Act of 2001 and Republic Act (RA] No. 115i0;
Alternative Learning System Act

* Repubiic Act {Ra) No. 5155: Governance of Basic Educaiion A of 2001

¢ Department Order {DO) No. 044, s. 2015, Guidelines on the Enhanced School Improvement Planning
{SIP} Process and the School Renort Card (SRC)

¢ Rapubhc Act (RA) No. 9155: Governance of Basic Education Act of 2001; Department Order (DO} No. 044,
5.4021, Policy Guidelines on the Provision of Educational Programs and Servicea for Learners with
Disabilities in the K to 12 Basic Education Program; and Department Order (DO) No. 021, s. 2019, Policy
Guidelines on the K to 12 Basic Education Program

“ Repubiic Act {KA) No. 11510: Aiternative Learning System Act

7 Republic Act RA) Neo. 11510: Alternative Learning System Act

s T S [are -

IJCPC‘ ‘mmll UIUW (uv; I‘U VU‘:' ﬂ 2U‘U, an wucvuuu Ul l-lﬂﬂli; Lnuuvauuu uu:.uouw nl Ul\- wmn\.n
Information System and Enhanced Basic Education Information System for Beginning of School Year
2016-2017
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with the inieni of Liingng togeiier sCLool hicads, lcacnci s, lCaineis, as wol as
parents, the local government units, and the community at large to improve
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physxcally sﬂruated w1th reference to 1ts catchment area, 1 e., the area Wxthm a

haaseaats wa

pubhc school in rural and urban areas, reapecnvely10

A school community may also collectively refer to the various internal and
external stakehnlders who are invested in the welfare and continunus

improvement not only of the school system, but also of the immediate barangay,
municipality. or city where the school belongs.

School head - the person responsible and accountable for the administrative
management and instructional supervision of the school or cluster of schools.
In the absence of a principal, this concept shall refer to the Teacher-in-Charge,
Officer-in-Charge, Master Teacher, or other persons officially designated as
school head by the Schools Division Superintendent!!

School personnel - a teaching, teaching-related, or non-teaching staff who is
assuming roles and responsibilities in the day-to-day operations of the school

Stakeholder - any person, school, recognized Parent-Teacher Association (PTA),
Local Government Unit (LGU), and other organizations that has/have

professional or civic interests or concerns for the interest of the schoois and their
studentsi?

i. Internal stakeholder - anyone who is directly and immediately involved in
or ariected by the daiiy operartions of the schooi

> . T s e w e - = . - - . : =
INWINndl StaxKeroluers moiuae uie wearners H.H.d suhuul pTrsuliuaict.

i EAlernal SGRCLVIGGE - AllyUNE Wil0 IS D0l GieClly Wvoilved ia o1 aliecied by
the daily educational operations of the school but expresses his /her sfakes

P o T e a2 e Jhr T e D e e

At P =1 =R
ul wuic lmsw wuwuutaw anwm a.uu wmmuuus'y u_yluuun..a uuuusu. uu.

extension of support to school programs, advocacies, and other undertakings.

External stakeholders may include parents and guardians, community

mmberq ‘nna‘! nammmant nnv?q Fahist] qnmnhr Mﬂgnloohhna’ nthar nghﬁﬂa1

government agemnes and govemment—owned and controlled corporations,

? Department Order (DO) No. 044, s. 2015, Guidelines on the Enhanced School Improvement Planning
!Q!D} Pracess and the Schand Dt-nnrt Card JQDP\

) Department Order (DO} No. 040 s. 20 14 Estabhshment Merging, Conversion, and Naming/Renaming
of Public Schools, and Separation of Public School Annexes in Basic Education

11 Republic Act {RA) No. 9155: Governance of Basic Education Act of 2001 and Department Order (DO)
No 045, s

- ucpm l-ul:lll Ulucl ‘UU, nu Ud‘, . &UAU, uul.n \‘uucuuuu Ul Dﬂﬂll— nuuwuuu ou:uuut.u l-ll ull: Lﬂ:ulllc‘

Information System and Enhanced Basic Education Information System for Beginning of School Year
2016-2017

2015 Guzdehnes on Schoo!-Based Management (SBM) Grants for Fiscal Year (FY) 2014
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corporate foundations, cooperatives, and other concerned pnvate
JrmAividiials 13

pchmr an Sohaol-Rased Mnnnmmpnf iz in line with the nmvunnna of the Qﬂﬂnhl'a

Act {RA) 9155. As such, schools, their personnel and community stakeholders are
awauw I.Llc UPPUL Luu.u.y I.U \.uuct,uvcx_y pxu.u u.uu ucuuc Uik uxcu uc;uvcxy Ul qum.u.y UH.SA\-
education, achievement of learning outcomes, and transformation into effective
organizations.

Moreover, this policy serves as an enabling mechanism to address the challenges in
basic education. The effective and efficient implementation of the SBM shall contribute
to realizing holistically developed Filipino learners with 21st-century skills who are
Molka-Divns Makstan, Makgkalibasan and Malkahansa, aligned with the sector
outcome that is the Basic Education Filipino learners have the physical, cognitive, sacio-
ClivuGnhal, &l idial pitpaiauvii Ui GVIC palucipauvii aind COgegcineic ui posi-
secondary opportunities in their local, national, and global communities.!4 Likewise,
the implementation of the SBM shali further contribute in achieving the national goal,
which is "All Filipinos are able to realize their full potential and contribute meaningfully
to a cohesive nation.”!s

All schools shall endeavor to cultivate a culture of continuous improvement. Alongside

this schools sre expectad to regnlarly undergo aslf-assessment nsing the SBM =slf

assessment checklist for purposes of progress monitoring and evaluation.
V. GUIDELINES AND PROCEDURES

The continuous improvement process is a fundamental anchor in SBM that ensures

4o n bmmem e feem ndlt e af 211 aalianla levde  offoadiern nu-gv--q-—&-’--
AL AILA LA

¥ 2 o EF - SEeme mua
LAAS, L CAMADAWVA AARALAWAL WA SALL DWMAWWAY  AIIWW WAL LLEYL WA

.M'!‘\! ey @ ~
improvement process nurtures an ideal school culture that promotes school self-

g-gﬂgnhm self mawammf and salf fmaresvemant
Zmprovennisan,

=mE=mwwa

roots of issues, concems. and areas for mipmvement ind identifving responsive courses
af azelann 1 -g—nl‘-\a i tha eaanle nf salf raflarntinn 186 It alinwas tha ashinnl ¢ta hava s hrandae

perspective of its situation which aids in the development of strategies that shall address

Ralfvoflontian nm-tqznq to nndmi‘antirnﬂ 2 gohool’s cuirrent sitnation by deseribing the

13 nn-d-mm.l banad am Tortommal Dactmomnbie Somdlos iED3 doce— P

o TN A
AR N TALAL |A4E WY AU ATALLAALD

1 Department Order (DO} No. 024, s. 2022, Adoption of the Basic Education Development Plan 2030 f
5 Department Order (DO} No. 024. 5. 2022, Adontion of the Bssic Educstion Develonment Plan 2030

16 Mezirow J. (1981). A Critical Theory of Adult Learning and Education. Adult Education. 32(1):3-24, I
{electronic).
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gaps, and conscguently, the schecl chall have a deecper understanding of s cwn

behavior.17

Self-management pertains to planning, crganizing, leading, and managing resources

to ensure the attainment of organizstiona! gnals 18 It alse means the shilitv of schoale
to ensure the of Org mal gnaig 18 It also m

to continuously learn new ways to support improvement efforts and expand community
networks for anstainable nartnerships.

Self-improvement enhances the capacity to address problems. refine processes and
procedures innovate on the dehvery of services, and contmuously apply effective and
efficient practices in school operations. Self-improvement is a purposive approach to
initiating educational reforms that aim to enhance learning outcomes as well as
strengthen the school’s capacity for managing change.!?

SBM aims to achieve both people and organization effectiveness in realizing
organizational success. SBM seeks to sustain improvements in the multi-faceted areas
of school operations. The school head harnesses professional competencies to meet the
challenges in management and governance.

Thus, the guiding principles applicable to school heads as stipulated in the Philippine
Professional Standards for School Heads,?® (PPSSH) are consistently aligned in the
practice of school-based management.

effectiveness framework have common and shared pnncxples which are summarized
as 1Lnows. =

LCAInCI-CCiilcicu Al LBCIuSAvVE. LEainei-Ceiilcied and iuiCiusive caucaudvia is
needs-based and rxghfs-based learmng-focused developmental-stage appropriate,

T i s e T L e T o p—— o b e Fhee B ol o mmoens il
BYwiitii UL VALY Mmuvv, SLVAT Viiliiluiiiasiy DeaL, QG AlITSEioaT.

Thio alan ronms that o candonire lansrnine omsteanmant 3o maintainad 4 sresmmaet tha
PR aian - v avcan B vaavas . A V SARpepea v At

teaching and learning process. The conditions in school are made free of and

prnfnntnﬂ from thmmlnnhm pw!mfnhnn ghnan 11n!-u>nm= and !’m“‘mng which

“may be based on any gound such as age, ethmcxtv, Sex, sexual onentatmn and

gender identity, langnage, religion, nnlitical nr ather nninion, and national or social
origin,”?2 among others.

17 G8ker, 8. D, & Bozkuy, K. {2017}. Reflective Leadership: Learning to manage and lead human
orgunizauons. Conlemporary icadersiip chaiienges, 27-45. (elecirornc).

18 Daft, R. L. {2015). Management. Cengage Learning. (electronic).

ie Unnb-in-a D l‘)ﬂn“ Sehant !mnmmm% for Real 31q¢» ed. \ phnﬂorlm- IA'AMmrm*l

0 Department Order (DO} No. 024 8. 2020, Natmnal Adopnon and lmplementanon of the Philippine
Professional Standards for School Heads

# Department Order (DO} No. 083, s. 2012, Implementing Guidelines on the Revigsed School-Based
Management (SBM} Framework, Assessment Process and Tool (APAT) and Department Order {DO) No. !

FVEA - ﬁﬂﬂh Rvnna—a! ﬂ-‘nn‘-&-— nue’ Tmaminme nandmélmen od alen PHaIT 2 Thendnmmd mon mb b man Fmsnsdom Smon mlon b
024, s. P v of the Philippine Px e for
Heads

2 Department Order (DO) No. 040, s. 2012, DepEd Child Protection Policy
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system to achieve its shared vision, mmon, and goals making them responsive and

relavant to tha oontast of A mrnmomts D f“ﬂ?‘ﬂvﬂﬂ ﬂM“-emﬂﬂ"}'

F eaes e v
avane AT AwY  wasves

improvement efforts are made more evidence-based and decisions are well-informed
writh the resnaneihle 1102 nf at‘hnnl-nnmmﬂnvfy Aotn ond reamirrea
with the resnongible uigse of school-community data and resonrres

Leadershin and Governance. Setting directions is emicisl in realizing gnsls for the
benefit of learners. This principle gmdes mternal and external stakeholders in
achieving a shared vision, thus, making schools respensive to the context of diverse
environments. Transparency and accountability also describe the network of
leadership and governance that schools establish. Decisions. action plans, and

results are the responsibility of the school management, together with stakeholders.

Stakeholder Participation. Engaging the community promotes the strengthening of
organizational support. Through this principle, collective ownership of improvement
efforts is shared between the school and the stakeholders, and collaboration to
address concerns is encouraged. The school community organizes, mobilizes, and
manages resources to foster a high level of commitment toward achieving improved
learning ouicomes.

Excellence. This principle focuses on the improvement of people and organizations
to support learners in becoming hohstically developed individuals. Excelience also
applies to the sustained efforts to put in place effective school practices and efficient
processes.

Addiuonaily, tne piiiars outlined in ine Deprd’s Basic EQucation LDeveiopment Fian<s
also serve as guiding principles with which SBM is also aligned. These pillars are as

Lo o a

AVLIUWD.

Bommnme AT bl e e - e il maad mleabas Eaneimed e ¥enad
ARV W DDe JAAL QMAIUUI‘G.SC \.Lu.u.uc&l, Uul."Ul'leJ _yuuul. QLU AUl LLTODTU 1CITVaulL
basic learning opportunities.

Equity. Disadvantaged school-age children and youth, and adults benefited form

arvwwranriate amriter <n4hgfumg
L v e ejemme) mme————

leammg standards that eqmp them w1th the necessarv skﬂls and attnbutes to
pursue their chosen paths.

Resiliency and Well-being. Learners are resilient and know their rights, and have

the life skills to protect themselves and exercise their education related rights, while
being aware of their responasibilities as individuals and as members of society.

|
» Department Order (DO) No. 024, 5. 2022, Adoption of the Basic Education Development Plan 2030 ‘
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‘The framework shows the active involvement of school-community stakeholders in
SBM practice. These internal and external stakeholders observe self-reflection, self-
management, and self-improvement to influence the sustainable development of the
various dimensions of school operations. As these school dimensions are improved,
the achievement of higher learning outcomes is realized, and Filipino learners are
developed with the necessary 21st-century skills. Explicit in this SBM framework
and consistent with the education plan of the Department, “Filipino learners are
envisioned to be holistically developed in basic education, acquiring 2 1s-century skills
that will enable them to manage oneself, build connections, inguire, innovate, stay
nimble, and serve beyond self. They must take pride in Filipino national identity and
nationhood and aspire to flourish and have life skills, economic prosperity, socio-
political stability, unity in diversily; be responsive, competitive; and live in a
sustainable world by upholding the core values: Maka-Diyos, Makatao,
Makakalikasan, at Makabansa. ™24

Alongside the school strategic planning process and active stakeholder engagement

1s an estaplisned School monitoring and evaiuation which is integrai to efiective and
inclusive school-based management and embedded in all phases of the SBM
lJl at_uu: l xus uuu.u cucour ugc wu'asscssmcnl. anu, consequcnuy s seu-
improvement which is essential in becoming responsive organizations.

i

% Department Order {DO) No. 24, s. 2022, Adoption of the Basn: Education Development Plan 2030 J
8 of 16
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enhanced to produce ideal Filipino learners and to achieve orgamzauonal success:

Curriculum and Teaching. School personnel and stakeholders work

eollaboratively to enhance learning standards o continually build a relevant and
inclusive learning community and achieve improved learning outcomes.

Learning Environment. The school and its community work collaboratively to
ensure equitable access to a learner-centered, motivating, healthy, safe, secure,
inclusive, resilient, and enabling learning environment and to achieve improved
learning ocutcomes.

Leadership. School personnel and stakeholders are empowered and actively
engaged in taking on appropriate leadership roles and responsibilities to
continuously improve the school for improved learning outcomes.

Governance and Accountability. The school and its community come together
to take responsibility for ensuring participation, transparency, and
accountability, as well as the implementation of a plan to continuously improve
the delivery of basic education services, organizational health, and performance
for improved learning outcomes.

Human Resource and Team Development. School personnel collaborate to
continuousiy improve individual capabilities and team capacity to create an
environment that shall yield high performance for improved learning outcomes.

Finance and Resource Management and Mobilization. The school judicious;y
manages and mobiiizes resources i0 SUpport programs, Projects, and activities
that contribute to the improvement of learning outcomes.

C. Degree of Manifestation of SBM Practice
"‘he degree l‘y which the SBM prach"e is manifested by schools provxdes a basis

uu Lu.c.u uuuu.uuuuu MPTUVW‘IULLL ouxwxa auc !:ul.,uuxd,geu LU usc uu: ICHHJLS m
their self-assessment as input to their strategic and implementation plans.

Degree of Manifestation Description

if An SBM indicator is consistently cbserved and
Alunye cuiEd achieved at all times

Frequently manifested An SBM indicator is most of the time observed and

achieved

Rarely iadted An _‘SBM indicator is sometimes observed and
achieved

Not yet manitested An SBM indicator is neither observed nor achieved

All schools shall endeavor to frequently manifest or always manifest school
practices and learning outcomes expressed as SBM indicators in the self-
assessment checklist. AN
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D SBM Soif Asscasmmond

The purnose of the school’s self assessment using the SBM Self Assessment
Checklist {see Annex A) is for continuous improvement. The continuocus
improvement reached by a achool is the intrinsic reward for implementing school-
based management.

1. Self-Assessment and Technical Assistance (TA) Calendar

Self-assessment is embedded as a process resulting from school management
and operations. Therefore, schools may undergo self-assessment as many
times as deemed necessary. This policy, however, recommends and
encourages schools to observe a calendar (refer to Figure 2} for the conduct of
Self-Assessment and provision of Technical Assistance.

Figure 2. Self-Assessment and Technical Assistance Calendar
-~ T LN
[ Integrate results of school self-
'asscsamant in the schoal's
strategio plan/adjusted
!n;hauantha ;hn

G:Imda"Vacrzﬁonnwnmsqf I
Izarners prior to the start of the new
~ FIUVISWIL U) 10 Uy U Qven Uy &
/{347 any time during the school year. ‘Kﬁg&\
To ensure that there is only % .
P { di o to . ‘%
& TA may altematively be dore N\

during stiuniuicd scwoi reah 2\
(/ or may also be strategically \\7
incorporated in the conduct of B !
school M&E, planning, and B
S ' — \‘ adjustment. ‘
Wm!nlfw mmm_mwmul )
WMMW g SELF IMPROVE - l mm .
cm.m g ot N A ' " Calendar: Pirst to Third griding. -~
m:.:.;mnmm ofﬂbz ' pﬂwdsofthemsdwolyear
- S k Y,
o
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Provision of Technical Assistance by the 8DOs

STEP 1. The school undergoes self-assessment. This step is ideally done
during the fourth grading period of the current school yeor.

a.

b.

The school refers to the SBM Self-Assessment Checklist {see Annex
A) to guide its process of continuous improvement.

The school invites its internal and external stakeholders to
participate in the self-assessment which includes an analysis of
observed school practices and achieved learning outcomes stated as
SBM indicators in the self-assessment checklist.

STEP 2. The school integrates the results of its self-assessment in its strategic
plan as identified improvement areas and in the (adjusted) implementation
plan as a school program, project, or activity for continuous improvement,
This step is recommended to be done during the vacation months of learners
prior te the start of the new school year.

STEP 3. The school implements its plan for continuous improvement of
practices and iearning ourcomes. This step is suggested to be done during
the first to third grading periods of the current school year. During this period,

e sCnooi aiso:

a.

-
(¥ N

-~
e

1§ S BN ¥ S
AVAULLILUL S LD PIURITSY.

Flow B e mvabemaa e st oo == Rrada 2a B e ey
VAIUTI BUCD SULUSTHUTLIL STUTADDUSILUCLILY a3 UTCLIICU 11CCTSSaly
Avenmon cvrmey mom Somurmdmdiome b 2de DTV Sn ameemaold e e —

7% e Fag -~ - % < a2 A -1 ST S OC ¢ o T
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school and its SDO ensure that classes and regular operations are

not diemnted

©.1. The school estohlishes ite context with the SDO hased on the

results of progress monitoring and the status of SBM
implementation.

c.2. The SDO recommends specific courses of action that are
appropriate to the school’s current status and context.

c.3. The school and SDO agree on priority improvement areas in the
various SBM dimensions.

After all the steps have been observed, the school goes back to STEP 1 and
conducts another self-assessment for continuous improvement. ,..J
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E. Doonmentary Requivements

S = —— — -

Relative ic the '”“’mnﬂ*"h“" of SBM the pAnu yau\'tnwv of au-a\—l‘u.us varicus mcans

of verification as documentary e‘ndence to attest to the level of practice is no longer
necessary.

On the other hand, the SBM Self-Assessment Checklist shall be accomplished as a
record of the status of SBM implementation and continuous improvement of schools.
It shall also serve as the basis for the provision of technical assistance from the
Schanls Division Offices Agreements hetween the school and its DO shall be

documented in the Remarks column of the checklist.
F. Roles and Responsibilities of the Different Governance Levels

Recognizing that continuous imp-avement through the implementation of SBM is a
shared goal of tne Scnoois and com.mumty, SDOUs, ROs, and the Central Otlice, the
following provisions enumerate the roles and responsibilities across governance

| P .
1TVTID.

i. Tas Schicon. T uscmcx wilth ils ternal and exicinal staxenoider S, ine school
strengthens its intrinsic motivation to conux\uously unprove practxces, processes,

n-\J T s S e v o Al s e Al -7
AL ALAL AR, Suilomacs [FETRVIVET i uuylcl.ucnmuuu Ul BblAUU.l' uaucu

management.

The school head shall assume the role of the School SBM Coordinator or the

focal parson. Consistent with the condition in the PPSSH, “Schoc! heads have the

authority, responsibility, and aocowttabﬂity for taking care of people in schools

Irwnnlp sﬁbmvmpec) while mnr)mmng organizationsl vmv-!;—»mnnag gnd henlth

others and engagmg stakehalders in lnmatwes towards the lmprouement of school
communities. "5

The function of the school head as the SBM focal person shall not be delegated
nor reassigned, especially to any teaching personnel.

2. Schools Division Office. The SDO is responsuble for providing technical
assistance and extending guidance to schools in their process of self-
improvement. It is also responsible for ensuring that the results of self-
assessment consistently capture the realities of schools. More importantly, the
BDO shall eapacitate its schesls as they targst improvements in the different 8BM

dimonaians,

23 Department Order (DD} Na, 024, = 2020, National Adeption and Imp} tion of the Philippine \
Professnonal Standards for School Heads
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The SDOs create angd mobilize g Divisicon Ficld Techaical Assistance Team

{DFTAT) to aliow for a mare comprehensive and holistic approach to guide and
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units within the two functional divisions of the SDO. The Team is led by the
Scheool Governance and Operations Divielon {(8GOD) and ite membershis i
based on the specializations necessary in providing targeted support to improve
the SBM dimensions. It is at the discretion of the Office of the Schonls Division
Superintendent (OSDS) to approve the final composition and size of its DFTAT,
but at the minimum,. the Division SBM Coordinator, who is a Senior
Education Program Specialist from the SGOD-School Management

Monitoring & Evaluation {(SMME) unit. shall be a member of the said Team.

3. Regional Office. The RO is responsiblg for ensuring tha; ite SDQOs are
capacitated in providing technical assistance to schools. The RO assesses and
evaluates the appropriateness of the technical assistance which SDOs provide.

The ROs create and mobilize a Regional Field Technical Assistance Team (RFTAT)
to allow for a more comprehensive and holistic approach to guide, assist, and
capacitate SDOs. The Team is composed of focal persons coming from the
different functional divisions of the RO. The Team is led by the Field Technical
Assistance Division (FTAD] and its membership is based on the specializations
necessary in providing various support to continuously improve the SBM
dimensions. It is at the discretion of the Office of the Regional Director {ORD) to
approve the finai composition and size of its RFTAT, but at the minimum, the
Regional S8BM Coordinator, who s an Education Program Supervisor from
itne F1AD, shaill be a member of the said Team.

g‘x

Cemrai Gilice. The CO is responsivie for direciiy capacitatng and providing
technical assistance to its immediate counterparts in the Regional Offices.
Whenever necessaiy, it shall aisv accord ihe same support o the SD0s and
schools, provided that proper arrangements and coordination have been

antahlliobod omih caceaadiern Daatea A1 ALS .
NP LEASSALNIA LA VY ALAA LU\"J\-\'“'\: A\\.yuu.m NSARALC D,

The Central Office, through the Burean of Human Roscusce. and

Organizational Development - School Effectiveness Division {(BHROD-SED),

sholl lead in the promotion and institutionglzation of SBM and its Suppoit

processes and mechanisms across governance levels. The BHROD-SED shall also
ensure that proper cascading strategies are emploved, communication lines are
maintained, duplication of efforts is avoided, and efficiency in the performance of
duties is advocated.

For the purpose of policy development, the BHROD-SED. in collaboration with

various DepEd offices and units, shall develop a mechanism for rewards and
recognition for schools.

G. Monitoring and Evaluation (M&E)

Consistent with the DepEd Order (DO} No, 029, =. 2022, the Adcption of the Basic

4 BRI EILEUT & ~y b SSURAD
Education Monitoring and Evaluation Framework, SBM as an enabling mechanism }

o D

- w
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inclusive management processes. -

At the school lewel, the school head leads the monitoring and evaluation of the
continuous improvement of the various SBM dimensions through the process of
self-assessment. The results of the self-assessment shall be incorporated into the
school’s strategic and implementation plans.

At the SDO level, the SGOD-SMME and the DFTAT shall conduct monitoring in

EDPEYY e aal & 1 &3 P05 IS, 3PS M. [ad o Vo S N ]
ferms of cormtilionce with the SEM Imelemsating suidelecs, The B8N0 ghalt

further conduct a process evaluation to defermme, analyze, and address common
umucugt;a of schioois in inelr vbservance and achievement of schooi practices
and learning outcomes expressed as SBM indicators.

The M&E results shall be utilized by the SDOs to continuously improve their
provision of technical assistance to schools.

At the RO level, the FTAD and the RFTAT shall conduct monitoring in terms of

hnmnhnﬂm with idamtifiad rolos and mocmomaibhilidan AF e OV ML DA LD
vawaa AL A UM WASDAMIAIL WL WA WAL WIRINID. 131C \NUD diiau

further conduct a process evaluation to determine, analyze, and address the

CULLLOL t.uuucngcs oi tneir SDUs in provmmg appropriate guidance and
assistance.

The M&E results shall inform ROs on how to further enhance their provision of
appropriate guidance and assistance to their SDOs.

Moreover, the BHROD-SED shall monitor the compliance with identified roles

A o 32 23 dn s - mmwnaa P S
and responsibiliies of thelr dircct coumiciparts in the Regional Offices. n

coordination with SDO-SGOD and RO-FTAD, the BHROD-SED shall conduct
periodic program monitoring to determine bottienecks and gather feedback
regarding the areas for improvement of policy implementation.

With respect to the policy development process, a periodic review once every after
three (3} fiscal years of the DepEd Order shall also be commenced to continuously
enhance the snidelines

B Dowoonr i~ Mn—!eﬁ
Ase AN IVGALILE WAL WOV

DepEd Order {DO) No. 083, 5. 2012 entitled *Implementing Guidclines on the

Rewsed School—Based Management (SBM) Framework, Assessment Process, and

’I‘nnl ‘ADAT\ » D‘nr! n“ nfhar 1qa“nnmq aqrv\r_mqut “nﬂ», ﬂ-nn .’\:—d:r ,-...4 n...,...
provisions are repealed, rescinded, or amended accordingly.
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Gazette or a newspaper of general circulation. This shall be registered with the

Diffire of the Naotianal Admaqyohahm Pamistrar lﬁh!Aﬂ) at l-lnn lYn'cmmhy A o

el s S —avy wa s

Philippines {UP) Law Center, UP Diliman, Quezon City.

All Public Schools, SDOs, and ROs shall be given a three-year transitory peried
during which thev shall familiarize themselves with the revised SRM
implementation guidelines. In addition to understanding the principles guiding
the SBM framework and getting accustomed to the implementation

arrangements, the following shall be observed:

1. Schools shall develop a plan ensuring that their internal and external
stakeholders also become well-informed about the revised guidelines. In
the first year of implementation, they are highly encouraged to subject
themselves to the SBM self-assessment process using the SBM self-
assessment checklist (See Annex A).

In the succeeding years, schools shall continue observing the process of
continuous improvement and determine the degree of manifestation of the
school practices and learning outcomes referred to as SBM indicators.

2. SDOs shall institute a TA pian for schoois. The design of the plan shall be
aligned with the self-assessment checklist. They shall also plan for the
siraiegic conduct oi technicai assistance 1o their schoois reiative to the
SBM self-assessment and technical assistance calendar.

3. ROs shall revisit their strategies for providing TA to their SDOs. They shall
alss Come up wili a TA plan fur then SDOs and deveiop a regional
implementation plan which is aligned wit_h the naﬁonal implemmtation

Yo ™ s A s i af TA el mdeenaa 4t ~
pAcasa. aaav COLGUTL i a4 Sascus ou\u‘lsu&wl uic uuua W’JWL_Y u.uu

competency to provide appropriate assistance and support.

4. The DepEd Central Office, through the BHROD-SED, shall conduct

national arientatione and ﬁg?gdf}r,hnﬂeﬁna activities and shall inform 8§14
LEc1ak AQ Capacily-I gacavy

implementers of the national implementation plan for the
institntionalization of the SBM.
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Annex A: Sciooi-Based Mianagement {SEM) Seii-assessment Checkiist

The SBM Se(fAssessmem Checklist provides a comprehensive understanding of the status of

ety e !mv\mmmé in the variones arass of M‘l-.ru-’ e ds s
vaiilud CERISSC. 2828

The school z2zsssses the siz 5y
SSISSSSSS

aAY Waam (W)

SBM Dimensions and determines the degree of manifestation for each SBM Indicator. These
indicstors are listed as observsble school practices and sttainahle learning sutcomes. The extent
by which the indicators are manifested is described as follows: not yet manifested, rarely manifested,
frequently manifested, and always manifested.

|Curriculum and Teaching !
School personnel and stakeholders work collaboratively to enhance learning standards to continually
build a relevant and inclusive learning community and achieve improved learning outcomes.
Degree of Manifestation
SHBM Indicator WiEsT Gok thC BoE (hat Gost GSiiins youi awviy Remarks
Bot yet Rarely Fregues Always
1. Grade 3 learners achieve the 0 I 0 ]
PO uAsiicy 1EvEL 101 €acii Ciusisi OF
early language, literacy, and
numeracy skills
2. Grade 6,10, and 12 learners achieve m o ] -
the proficiency level in ail 215
century skills and core learning
areas in the National Achievement
Test (NAT)
3. School-based ALS leamers attain O d
eei Hfication a3 clementary and = =
junier hish sohes! compieters T
4. ‘leacners prepare coniextuatized o 0 0 0
learning materials responsive to the
monoda af lossesaee
S, Teachers conduct remedinton 3 o — —
activities to address learning gaps in = - =
reading and comprehension. science
and technology, and mathematics
6. Teachers integrate topics promoting ] O D - 0O -
peace and DepEd core values i
7. The school conducts test item O O n| 0
analysis to inform its teaching and
learning process
8. The school engagea local industries
w aule&ulml Aw ,:"w’:“v'}a wunal: D D D D
offerings
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Annex A: School-Based Management (SEM) Self-Assessment Checklist

Learning Environment
The school and its community work collaboratively to ensure equitable access to a learner-centered,
motivating, healthy, safe, secure, inclusive, resilient, and enabling learning environment and to
aciieve Improved icarmning ouicomes.

education- and PWD-friendly
facilities

l Degree of Manifostation .
SBM Indicator {Flease UCK WIe DOX U1AL DESL UESCIIUES yOUr SCOool) Remarks
Notyet | Freqmatly | M

9. The school has zero bullying ] ] O O
incidence

10. The school has zero child abuse O O O O
incidence

11. The school has reduced its drop- ] ] 0 O
out incidence

12. The school conducts culture- O O O O
sensitive activities

13. The school provides access to O a d O
learning experiences for the
disadvantaged, OSYs, and adult
learners

14. The school has a functional O O [} O
school-based ALS program

15. The school has a functional 0 [} [} |}
child-protection committee

16. The school has a functional O O 0 o
DRRM pian

17. The school has a functional M I [ I
support mechanism for mental
weliness

18. The school has special ™ ] ™ ]

LA 4




a2 = = o= 4 sememmmmms e ma = L e =

Leadership _ _ o o B
Schooi personnei and stakenoiders are empowered and actively engaged in taking on appropriate
leadership roles and respensibilities to continuously improve the school for improved learning

S s
F b WA AT ALA W N

o bcgne ormmm
SBM indicator |-:nn:a'§u', Gk Ui Toa Uiak st ucsuines youi m.uuuq Remerks
Not yet Raroly Freguently Always
19. The school develops a strategic O O O ]
plan
20. The school has a functional O O a 0O
school-community planning
team
21. The school has a functional a O a O
Supreme Student Government/
Supreme rFupii Government
22. ‘The schooi innovates in its O O O 0O
provision of frontline services to
stakenoiders

T o N e—

Fa P - -
TV T AL S AR Mvuuuuul.u-,

The school and its community come together to take responsibility for ensunng paruc:patxon

transparency, and acconntahility as well as tha implementation of a olan 15 \-_‘-‘"uuuvumj lmpiove

the dehvery of basic education services, organizational health, and performance for improved learning
outcomes.

Degres of Manifestation
SRR Indicaior {Please tick the box that best describes wour schanhl - S .
Not yet Rarely Frequantly Always
23. The school’s strategic plan is 0 O O 0
operationalized thrangh an
implementation plan
24. The school has a functional O a O O
Schoo! Covernance Conncil
(SGC}
25. The school has a functional O O O O
Parent-Teacher Aseaciation
(PTA)
26. The school collaborates with O 0 O O
stakehalders and ather schasls
in strengthening partnerships

3L
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Annex A: Schooi-Based Management [S5M) Sell-Assessment CRecKIist

27. The school monitors and O EI[ O D[
evaluates its programs, projects,
and activities

28. The school maintains an O O a a

average rating of satisfactory
from its intermal and external

e o WL R
SWMI@MATUUIUTILS

[Hnman Resouroe and Team Development

SCnool personnel coLapoTate 0 COnunuousiy LUnProve individual capapiliies and Team capacity io
create an environment that shall yield high performance for improved learning outcomes.

SBM Indicator

of Manifestation
{Please tick the box that best describes your school)

Not yet
manifested

Rarely
manifested

I Frequently
manifented

Always
manifestad

Remarks

29

. School personnel achieve an
average rating of very
satisfactory mn the individual
performance commitment and
review

O

O

O

a

30.

‘The school achieves an average
rating of very satisfactory in the
office periormance commirment
and review

]

31.

The school conducts needs-
based Learning Action Celis and
learning & Development
acuvides

32.

‘The school 1acilitates the
promotion and continuous
proiessionai Geveiopment oi its
personnel

33.

The school recognizes and
Tewards miiestone acnievements
of its personnel

34.

The school facilitates receipt of
correct saiaries, aliowances, and
other additional compensation
I & Umely manner

4B.

Teacher workload is distributed
faiFly and sauitably

Tasasa wNa
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Annex A: School-Based Management (SBM) Self-Assessment Checklist

Finance and Rescurce Management and Mobilization

that contribute to the improvement of learning outcomes.

'the school judiciously manages and mobilizes resources to support programs, projects, and activities!

Degree of Manifestation
SBM Indicator {Please tick the box that best describes your school) Remarks
Not yet Rarely Fregquently Always
manifogted | manifested | manifhsted

36. The school inspects its O O O 0
infrastructure and facilities

37. The school initiates O O O O
improvement of its
infrastructure and facilities

38. The school has a functional O I O O
library

39. The school has functional O 0 0 O
water, electric, and internet
facilities

40. The school has a functional O O a O
compuiter laboratory/classroom

41. The school achieves a 75-100% ™ I M M
utilization rate of its
Maintenance and Other
Operating Bxpenses (MOOE)

42. The school liquidates 100% of | ol o o o
its utilized MOOE
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